








the so called 'standard' or native varieties in several linguistic aspects:

pronunciation, vocabulary, grammar and cultural patterns of

discourse.(Kirkpatrick 2007:1-23)

1.3.3 Lingua franca model and the lingua franca Core

Holliday (2009:21-22) describes(ELF) as follows: "An out come of the
English as a lingua franca movement is the idea that there might be a
reduced coda which is sufficient for the purposes of communication
between 'non-native speaker' in international settings." In 2000,Jenkins
reported of research she had conducted with the aim of localizing those
specific sounds of English that are most crucial for successful
communication of meaning. The data were collected over a long period of
time using various methods.(Jenkins 2000:132)

Jenkins (2000:134-157) narrows the phonological core for EIL as
consisting of the following four features:1)most consonant sounds,
2)appropriate consonant cluster simplification, 3)vowel length distinction
and 4)Nuclear stress, which are presented in Table(1).

Table 1. The lingua franca core adapted from(Jenkins 2000:134-157) and
(Celce- Murcia et al. 2010:476)

|1 Most consonant | All consonant sounds a part from/6, 8/, and the
Sounds dark, velar/[1]

/r/ pronounced wherever it occurs in a word
aspiration of voiceless stops/p, t , k/ in word-

initial positions.

|

2 Appropriate Sounds are not omitted in word-initial cluster in

consonant word medial-clusters, only certain omissions are




Cluster

simplifications

acceptable.

3 Vowel length

Distinctions

Ability to distinguish between short and long

vowels.

4 Nuclear stress
Non-core, that
is, not for
mutual

intelligibility

Contrast in sentence stress(e. g I bought a CAR.
Vs.  BOUGHT a car)

Vowel quality, weak forms, connected speech,

word stress, rhythm and pitch movement.

The last row of the tablel clearly shows that the LFC excludes several

features that have traditionally been regarded important in pronunciation

teaching.

Trudgill (2005:87-93) maintains that the question is not whether to use

native models or not but to what extent it is reasonable to them. He states

that the sensible choice is to continue using native models for

pronunciation, while remembering that a perfect command of native

pronunciation is not likely to be acquired.

1.4 Techniques and activities

techniques and activities can be helpful in encouraging the learning of

spoken language .

After highlighting the need for a balanced approach, we recommend

integrating pronunciation activities with the practice of other skills

listening, reading, writing and grammar points is highly encouraged.

Judy Gilbert recommends relating pronunciation and listening

specifically while teaching the intonation devices (Morley,1987) similarly

Kenworthy as cited in (1987:6) how pronunciation and vocabulary word




can be integrated such as adding inflectional ending to the words along

with their sounds.

1.4.1 Drilling

One of the main ways in which pronunciation is practiced in the
classroom is through drilling .

Drilling simply involves the teacher saying a word or structure ,and
getting the class to repeat it .The techniques has its roots in behaviors
psychological theory and audio lingual approach to teaching. Drilling
aims to help students achieve better pronunciation of language item and
to help them remember new items. Drilling often follows from the
process known as "eliciting” of encouraging students to bring up a
previously studied word , phrase or structure .The teacher use pictures,
mime, etc to help the process along. (Kelly 2000:16)

Drilling went out of fashion with audio lingual ism because they became
associated with mindless and repetitive approach to teaching. Drills
definitely do not have to be mindless ,and they offer a welcome
opportunity for learners to get their tongues around a new language

without the extra strain of trying to communicate.(Int2)

1.4.2 Pronunciation and spelling activities

George Bernard states that in possibly idle moment, created the nonsense
word gh or ti saying it should be pronounced in the same way as the word
fish /fif/ .He explained this by demonstrating how the pronunciation of g/
could be taken from words like tough tAf/ ;the O could be taken from
women /wimin/ and ti could be taken from words like notion /naufon/
what he was showing was that there is not a one-to-one correspondence

between spelling and pronunciation in English. There is same



correspondence between sounds and letters ,many letters can represent
more than one sound ,for example ,in the letter @ which can represent /a/
as in apple ,or /a:/ as in ask ,with consonants too the letter ¢ can be
pronounced as / k/ as in can, or /s/ as in cinema .Complication many
sound can be represented be more than one letters ,for example ,/u/
appears in put and book. Since the relationship between the spelling and
pronunciation is more complex in English ,it is not easy for learner of
whatever L1 to see how written English word should be pronounced or
how they have only heard should be written.(Bernard 2000:122-123)
That cause problem to the learners we should encourage them to consult
a bilingual dictionary which shows the pronunciation in phonetic script
,we could also help them identify some topical spelling correspondence .
-bean real steak heard.

-break heart fear great.

(get answers)

Play the tape several time and elicit answers from the class ,every body
should remember a certain number of examples from the last and together
you should be able to came up with the following pronunciation for /ea/

/1:/ bean

fe1l/ break
/15/ real
/a:/ heart
/3:/ heard
(Int3)

There are some exercise for students to familiarities themselves with the
/ea/ sound.

Play a recording;:

Ask students to listen to a recording and see how many different

pronunciation they can find for the /es/ spelling;).



We can use the phonemic chart to highlight the links between the
alphabetical spelling of word and its pronunciation .Teachers too easily
project the negative suggestion that English spelling is harder because
there are as many exception as there are rules .A few centuries age
English spelling closely reflected the pronunciation of the writer ,so that
the individual and regional variations in spelling were both permissible
and natural. With the invention in spelling press ,spelling gradually
become standardized and fixed while pronunciation continued to evolve
.The result 1s that most phonemes can be represent by number of different
spelling in different words .Instead of worrying about the consequent lack
of clear spelling rules and so inducing doubt in our learner's minds we
can created condition in which they can face the facts of English spelling
boldly and playful and can internalize spelling-pronunciation relationship
in their one way .There are some suggestion for developing sensitivity to
these links an alternative to the process of hard down lists of spelling
rules and exceptions.(Underhill 1994:146-147)

Classroom activities inferring spelling from pronunciation English
different from many language in that spelling highly irregular .Even
though there are some spelling pronunciation rules there are just as many

or more exception to the rules.

1.4.3 Minimal pairs and related activities

Minimal pairs :Are tow words that differ by just one sound for example;
Late / rate

Bit/ sat

Minimal pairs can be used in many different ways in pronunciation (Yule

2010:44-45,290).Also can be define as two words that are identical in
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form except for a contrast in one phoneme in the some position in each
word for example ;

Bad / mad

(Nunan 2001:311).

Individual sounds including areas of difficulty for speaker of particular
language for example (L/R) for Japanese (B/P) for Arabic speaker
,minimal pairs

Hit /hat

This may also be accompanied by ear training and sometime by teaching
students to read the phonemic alphabet —useful of course for dictionary
work. (JomcDonough ,Show and Masuhara 2013:72,160)

Our pronunciation exercises on minimal pairs contain too much general
material ,since our students all have the same mother tongue and do not
make certain errors ,many of the exercises are in appropriate .Arabic
speaker for example will be un likely to have much difficulty with the
L/R distinction. Cele-Murice states that the minimal pairs drill-drills that
use words that differ by a single sound in the same position ,

type of minimal pairs training:

1-Word drills :

Sheep /ship

Green /grin

2-Sentence drills :

2-a) systematic drills (contrast within a sentence)

Do not sit in that seat.

Did you at least get the list?

2-b) paradigmatic drills (contrast a cross two sentences )
Do not slip on the floor.( Its wet)

Do not sleep on the floor.(Its cold)
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From perception to production :

1-Perception :

a-same or different (students listening sheep /sheep ,ship/ sheep )
b-A, B, or C (students listening ship / ship, sheep )

2-Oral production

a-Read down column A, than column B, (sheep, green, etc)

b-Read across the column (sheep, ship, etc)

finally ask individual students to read the lists without a model (Cele-

Murice ,etal: 1996:7,8).

1.4.4 Listening activities

Wilson (2008) states that we can divide listening activities into pre-while
and post listening .Proved a lot of hand —on examples for each stage .By
this activities we mean tasks carried out during or after listening that
directly require comprehension of spoken material .We find here a basic
and quite standard distinction "extensive ” and "intensive” listening .
Extensive listening ,is mainly concerned to promote overall global
comprehensive and encourages learners not to warry if they do not grasp
every word. Fenandya and Farrell (2011).

Intensive listening , as the name implies deals with specific items of
language , sound or factual detail within the meaning framework already
established :

Filling gaps with missing word

Identifying numbers and letters
Pre-listening activities

The principal function of these activities which are now common in

teaching materials is to establish a framework for listening so that the
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learners do not approach the listening practice with no points of
reference .Activities including the following :
A short reading passage on similar topic predicting content from the title

commenting on a picture or photograph .

Post-listening activities

We shall only comment briefly here on these activities because they are
usually not listening exercises as such the category is open-ended . The

post listening stage is an opportunity for many kinds of follow-up work-
thematic ,lexical, grammatical ,skills development .

Examples of these activities

-Using notes made while listening to write a summary.

-Reading a related text.

-Doing a role play.

-Writing on the same theme .

-Studying a new grammatical structure.

-Practicing pronunciation. (Jo Mcdonough, Christopher Show and Hitomi
Masuhara 2013:150,153)

The natural of listening in another language listening is assuming greater
and greater important in foreign language classroom .As Rost points out
listening 1s vital in the language classroom because its provides for
learners without understanding input at the right level ,learning can not
begin he provides three other important reason for emphasizing listening

and to development of spoken language proficiency:

1-Spoken language provides a means of interaction for the learner.
2-Authantic spoken language present a challenge for learner to attempt to

understand language as native speakers actually use it .
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3-Listening exercises provides teachers with the means for drawing
learners' attention to new forms(vocabulary ,grammar and new interaction

patterns) in the language (Rost 1994:141-142).

Conclusion

Although there are challenges to teach and learning English

pronunciation it is an area vital to adult English language learners'

communicative competence .Recent research has shed light on

-_— —
pronunciation features to be taught and on learners goals and motivation

for improving their pronunciation by incorporating current research and
its implication into their teaching practice, teachers can help learner gain

the skill they need for effective communication in English.
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